THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 4 17 February 2020 to 21 February 2020 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA Standard 6.1 Supportive relationships with families
	Strengths

	We get a lot of information from families during our enrolment and orientation process, but we’ve found regularly providing information about families’ involvement in the service via closed Facebook groups and newsletters encourages many of our other families to come forward.  These types of communication are now favoured after all educators contributed to a brainstorming session about the best ways to encourage family participation. We used to ask families to complete family information sheets but these were usually not returned and parents were too busy to complete them at the time.  When presenting the information we often talk about the leading role families have in their child’s wellbeing and development, because many families don’t understand that we welcome their participation. Some new families seem to think they’re not allowed to make suggestions or share information at the service. It’s also an opportunity for us to explain more about how the EYLF/MTOP learning framework, like how it’s based on relationships children have with their families and communities. See for example our Facebook posts in our Cubs and Rangers rooms during January 2020. The post of 15 January (Cubs group) also shows how Tristan’s mum Daisy shared her knowledge of local Indigenous rock art with the children and told them how Indigenous people in the local area used to build fish traps in the river.  


	Standard 6.1
	Supportive relationships with families 

Respectful relationships with families are developed and maintained and families are supported in their parenting role.


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	6.1

	Barriers to Isla’s dad Connor’s participation
	Equitable outcomes for all parents. In this case Connor able to participate 
	H


	Step 1 Educators and EL brainstorm issue
Step 2  Speak to Connor’s dad with ideas for participation
Step 3 Evaluate if further changes required

	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary. All educators consistently:

· support and promote each family’s culture, values and educational priorities 
· engage with and support each family in the best possible way given their particular circumstances
· provide families with comprehensive, current information about the service and relevant community services 
· support families to make meaningful contributions to service decisions
	Ongoing

	17_2_20 After discussing the issue, Educators and the Educational Leader decided they would speak to Isla’s dad Connor about a Skype drum session with the children. That way he could interact directly with them from home, answer all their questions and show them how he plays the drums. 

18_2_20 When we suggested the idea, Connor was very keen, knowing how much Isla would love her dad’s involvement.
21_2_20 When the Skype session actually happened, educators and children were blown away when it was not just Connor but the whole band performing. Lots of opportunities for learning more about guitars, saxophones and keyboards. Loved the way Isla also led the children in an impromptu dance. 

We’re definitely doing this again. All the children loved it and we can see a much stronger relationship developing between educators and Isla’s family.


Summary of Exceeding Themes Standard 6.1 Supportive relationships with families - Respectful relationships with families are developed and maintained and families are supported in their parenting role.
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
 Educators and the educational leader

· consistently support families to participate, make meaningful contributions to service decisions, and share in decision-making about their child’s learning and wellbeing
· recognise the leading role of families in their children’s wellbeing and development.
Across the service, the observed and discussed approach to building respectful and supportive relationships with families demonstrates a strong commitment to the practices strongly reflect the principles and practices of the EYLF/MTOP, the service statement of philosophy, and the enrolment and orientation process.
We see these themes in the way educators brainstorm improved communication techniques to encourage families’ participation and the way they encourage families to recognise the important role they play in their child’s learning and wellbeing. The example of Tristan and mum Daisy specifically shows how educators’ practice promotes EYLF/MTOP practices and principles respect for diversity, partnerships with families and cultural competence, as well as service philosophy (“meeting families’ needs’). 

	2. Practice is informed by critical reflection
	Theme indicators include:
The service’s approach to supporting relationships with families reflects robust debate, discussion, and opportunities for input by all educators, and is informed by critical reflection and past incidents.
Educators and the educational leader:

· intentionally consider alternate ways of engaging with families and supporting their participation at the service, and make changes where opportunities to further enhance children’s and families’ outcomes are identified

· are aware of and able to discuss how the approach to engaging with families and supporting their participation at the service aligns with practice theory, the approved learning framework/s and the service’s philosophy, policies and procedures

· are aware of how families’ perceptions of their role influences how they participate in the service
· consider and discuss social justice and equity implications of their approach to engaging with and supporting each family’s participation in the service

As a team, educators, co-ordinators and the educational leader engage in robust debate and discussion about the service’s approach to engaging with families and supporting their participation at the service.
We see these themes through educators’ brainstorming session leading to communication through closed Facebook groups and newsletters, and their recognition that past methods of trying to get family input were not working.   We see how educators understand the importance of family input, and can discuss how they use this to promote learning outcomes, service philosophy, and policies and procedures.  We see how educators work with families to change any misunderstanding that family contributions are not important. Educators can discuss equity outcomes in the context of ensuring communication channels meet the needs of all families. 

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
Relationships with families:

· reflect the service’s unique geographical, cultural and community context
· welcome, reflect and draw on the voices, priorities and strengths of the children and families at the service.

Educators and the educational leader:

· draw on their knowledge of each family to provide thoughtful and tailored opportunities for each family to participate in the service , for example building a sense of belonging for Aboriginal and Torres Strait Islander families

· explore opportunities to build trust and support families to contribute to the educational program in ways that celebrate and share their strengths, beliefs and culture with children, families and the service team.
Here we see an example of Tristan’s mum Daisy discussing aspects of her Indigenous heritage. This builds a sense of belonging for Aboriginal families, welcomes, reflects, builds trust between educators and the family, draws on Daisy’s priorities and strengths (learning about culture) and reflects the unique geographical and cultural context of the service. Chosen communication channels also support these themes.




