THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 8 16 March 2020 to 20 March 2020 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA 5 Relationships with children
	Strengths

	Tigers
After asking children’s views, and reflecting together as a team, we decided to introduce a climbing frame into our outdoor play area. We looked at our families’ skills, and worked with them in the design and build of the frame. Families also donated the tools required. With guidance from group leader Cherie, the children developed the risk benefit analysis (outdoor environment folder) and then the rules children needed to follow when using the pyramid (displayed in room). Showing leadership, they also taught the cubs who shared the learning space these rules. For example, no more than two children can climb the structure at any time.

This project used Clark A’s (2010) participatory methods for children and adults to design and construct the environment. Many concept designs were generated and refined.  Children evaluated the various designs demonstrating their agency, determining that a pyramid structure was the best design option. We then involved the children in the building process too, overcoming some educators’ views that this was too risky, especially given the structure’s height. When building the structure, the children collaboratively learnt how to conceptualise, design, plan and construct. There were numerous opportunities to promote learning that engaged mathematical concepts including counting, measuring, sequencing, depth, size and angles (see learning stories in weeks commencing 13/1/20). Families were pleased to see their children involved in ‘real work’ with a significant outcome.  One parent said, "it's about time they learnt real things" in relation to the building process.


	Element 5.2.1
	Collaborative learning 

Children are supported to collaborate, learn from and help each other.


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	5.2.1

	Some children are reluctant to eat the healthy 

food served for meals/snacks because they aren’t  used to it. 


	Children happily eat a diverse range of healthy food.
	H


	Step 1 As a team educators discuss options for promoting healthy food
Step 2  Implement ideas coming from discussions/reflections
Step 3 Evaluate if further changes required

	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary: All educators confidently and effectively create supportive environments, for example appropriately sized groups, that enable children to collaborate, learn from and help each other. All educators reflect critically on how these environments challenge stereotypes and biases, enable each child to feel a sense of belonging, and participate in an inclusive way.
	Ongoing

	17_3_20 Educators reflected as a team and decided to involve the children, even the younger children, in regular cooking activities. They would complete risk assessments for cooking activities first, then start with easier meals/snacks like pizzas and spaghetti.

19_3_20 The children love being involved in deciding what to cook then preparing/cooking. They decided to make pizzas first. There was lots of collaborative learning as children shared ideas and knowledge eg how to best spread the pizza sauce over the base, and in what order to add the toppings. And the best thing was there was hardly any leftovers as children happily ate ‘their’ food!
20_3_20 Today the children made an ‘impossible pie’ ie eggs, milk, parsley, cheese, flour, onion. It’s impossible because it all gets mixed together and comes out as a pie. There was none left!!


Summary of Exceeding Themes Standard 5.2 Relationships between children - Each child is supported to build and maintain sensitive and responsive relationships.
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
All educators confidently and effectively facilitate cooperative and collaborative learning opportunities, in appropriate group sizes, to ensure that every child is consistently supported to collaborate, learn from and help others
The observed and discussed approach to supporting children to build and maintain sensitive and responsive relationships consistently aligns with the principles and practices of the approved learning framework/s
Building the climbing frame was an effective opportunity for children to collaborate with others with high quality learning outcomes as shown in the learning stories. This is an example of relationship based learning which underpins the EYLF.  

	2. Practice is informed by critical reflection
	Theme indicators include:
 The service’s approach to supporting children to build and maintain sensitive and responsive relationships: 

· reflects robust debate, discussion, and opportunities for input by all educators, and is informed by critical reflection

· is informed by current recognised guidance.
The service team reflect together to engage in robust debate and discussion in which personal, professional and organisational values that support children to build and maintain sensitive and responsive relationships are identified and discussed.
This example shows how we used recognised educational approaches to develop collaborative learning opportunities. All educators contributed to discussion and reflection on the project, including on their personal values and biases. 

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
 The service’s approach to supporting children to build and maintain sensitive and responsive relationships: 

· reflects the unique geographical, cultural and community context of the service

· welcomes, reflects and draws on the voices, priorities and strengths of the children and families at the service 

· contributes to a culture of inclusiveness and sense of belonging at the service.
The fact we were able to draw on families’ skills reflects the community context of the service. The decision to build a climbing frame shaped as a pyramid reflects the voices of our children. Comments about real work made by parents reflects their priorities. All these things together contribute to an inclusive culture. 


