THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 12 27 April 2020 to 1 May 2020 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA 1 Program
	Strengths

	Following our learning about coffee (see learning stories Giraffes 14-16 April 2020) we decided to explore the continents that grew coffee. While reading a book about continents Archie commented that South America “at the bottom has icebergs and icebergs sunk the Titanic.” This was a great interest to the children. Archie then shared his knowledge of the Titanic saying “the people were on the boat for five days.” Miss Tara furthered the children’s thoughts while conversing with them and role-playing using chairs as lifeboats to see who the children thought should be rescued from the boat first ie women or men, babies or adults, rich or poor, captain and crew or passengers (see photos 17_4_20) 
Today Miss Danielle provided children with examples of many ways identities and culture are recognised and expressed within the story of the Titanic eg the people considered important were saved first while others were left behind as they did not have enough lifeboats for everyone. Chloe St expressed her concern for children and babies that did not make it onto a lifeboat explaining “I think that they should of let the babies on first before the parents because they can’t swim so they will sink!” (L/O 1.3) The children spoke to Miss Tara about fairness and equality and whether they would have used the same method as the crew on the Titanic while choosing who got to board a lifeboat first. “I would put all the boys on the boats first and make the girls swim and hold their babies” shared Jasmine. After this discussion Chloe asked “but why couldn’t they just fix the boat and smash the ice out of the way?” Miss Danielle used this question as an opportunity to discuss the density of an iceberg. Miss Danielle explained to the children that 90% of the iceberg was below the surface of the water. 


	Standard 1.3
	Assessment and planning
Educators and co-ordinators take a planned and reflective approach to implementing the program for each child


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.3

	We’re implementing an assessment and planning cycle but some of the cycle is not clearly documented
	All of the assessment and planning cycle is clearly documented
	H


	Step 1 The Educational Leader and Room Leaders discuss how to clearly identify each stage of Cycle
Step 2  Implement ideas coming from discussions/reflections
Step 3 Evaluate if further changes required
	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary: All educators:

· can explain how their approach to assessment and planning links to the service philosophy, learning framework and community context
· regularly discuss and critically reflect about the assessment and planning cycle and children’s learning, including from a social justice, theoretical, philosophical and child/family viewpoint, and consider alternate assessment, planning and teaching practices to improve outcomes
· consistently reflect about the way they communicate children’s participation and learning outcomes with families to ensure this is done in a culturally sensitive way that’s easy to understand
	Ongoing

	28_4_20 EL and RLs agree all learning documentation must be written using indicators under learning outcomes to show information about children’s understanding etc and how educators are extending learning
30_4_20 EL and RLS agree each room holds 5 minute daily critical reflection meetings and this documented in journal
1_5_20 20 EL and RLs agree all learning documentation must highlight critical reflections and any changes made as a  result


Summary of Exceeding Themes Standard 1.3 Assessment and planning - Educators and co-ordinators take a planned and reflective approach to implementing the program for each child.
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
Educators, the educational leader and co-ordinators: 

· consistently engage in planned and spontaneous critical reflection on children’s learning and development, as individuals and in groups 

· consistently draw on their insights to make changes to the design and implementation of the program 

· work collaboratively to assess or evaluate each child’s learning and development as part of an ongoing assessment and planning cycle that drives development of an education program that enhances and extends each child’s learning and development 

· are able to explain how their approach to assessment and planning connects to the approved learning framework/s and enhances and extends each child’s learning and development 

We can see how Miss Tara spontaneously reflected on children’s learning, and drew on her insights about the learning that could be undertaken in relation to the Titanic story, to plan activities around the sinking of the Titanic rather than continuing to extend learning about coffee. Miss Danielle worked collaboratively with Miss Tara to plan, implement and extend children’s learning (as part of the ongoing assessment and planning cycle). Both educators can explain how the learning aligns with the EYLF eg Outcome 2 Children are connected with and contribute to their world

	2. Practice is informed by critical reflection
	Theme indicators include:
The service’s approach to assessment and planning is informed by current recognised guidance. 

All educators, the educational leader and co-ordinators regularly reflect, individually and with each other on theoretical and philosophical influences on their assessment and planning, including the theoretical perspectives identified in the approved learning framework/s 

Educators approach to assessment and planning is based on the learning Outcomes of the EYLF and the guidance in the Guide to the NQS. Educators can explain that relevant theories in this instance include socio-behaviourist approach to learning (experiences help shape children’s behaviour and responses) and socio-cultural approaches  which can cover issues like the social, cultural and ethical issues involved in prioritising evacuations from a sinking ship. 


	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
 The service’s approach to assessment and planning welcomes, respects and draws on the voices, priorities and strengths of the children and families at the service. 

All educators: 
· consistently seek out the voices, perspectives, and views of children throughout the day, and draw on this input in ongoing assessment and planning 

· consistently support children to participate in assessing and planning their own learning and development.

Educators respect children’s voices by implementing learning activities around the Titanic, and support children to extend their understanding and plan their own learning eg through role plays and open-ended questions. 


