THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 19 15 June 2020 to 19 June 2020 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA 3 Physical Environment
	Strengths

	We have a veggie garden that’s getting attacked by pests. We weren’t sure how to deal with this because we can’t use any harmful chemicals, so educators in our tiger group decided to research natural ways to eliminate some of the pests with the children. For example, we discovered that Neem oil, which is made from the seeds of Indian neem trees, is a natural insecticide and repels pests like aphids, mites and scale that are affecting us.  While doing this children learnt about why natural pest management alternatives are better for the environment, and how our actions can affect the environment in positive and negative ways (see learning story and photos 16_6_20). Asha explained how there are lots of locusts eating all the crops where he comes from in Africa and how this is leaving a lot of people without enough food.  Other children including Zane, Tara, Lyall and Freya wanted to learn more about locusts and over the next couple of days we explored their life cycle, habitat and the differences between locusts and grasshoppers! (see learning story 19_6_20)



	Element 3.2.3
	Environmentally responsible 

The service cares for the environment and supports children to become environmentally responsible. 


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	3.2.3

	Need to connect service operations with learning about caring for the environment.
	Children can connect service operations to caring for the environment. 
	H


	Step 1 All staff reflect as a team
Step 2 Implement ideas coming from discussions/reflections
Step 3 Evaluate if further changes required
	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary: 
All educators reflect upon the best ways to use the local community and families to identify ways to teach children about caring for the environment. This in turn sees children gain an interest in the environment and take their learning to implement with their peers, families and community.
	Ongoing

	15_6_20 At a room/group meeting the Educational Leader suggested educators use the service utilities bills to help children monitor how much electricity, gas, water the service uses. She indicated she’d seen this work well at another service. To start with educators would need to establish ‘baseline’ measures of how much electricity, gas and water the service uses, and then compare future usage with this. She suggested presenting the information visually so children could easily see the levels fluctuate. “What about graphing the data?” asked Miss Annelise. “This will help build children’s maths skills too.”

25_6_20 This idea worked so well educators shared the idea with other rooms/groups and now children across the service are involved. We’ve seen a corresponding increase in children focusing on turning off unnecessary lights etc


Summary of Exceeding Themes Standard 3.2 Use - The service environment is inclusive, promotes competence and supports exploration and play-based learning. 
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
Children actively engaged in child-directed learning experiences that demonstrate environmental awareness and/or responsibility

All educators demonstrate an ongoing commitment to caring for the natural environment and fostering environmental awareness and responsibility in children, and are aware of how their practice aligns with practice across the service.
Educators in the Tigers group increased children’s understanding of ways to care for the environment by involving them in exploring options to control pests. Educators then followed he children’s lead in learning about locusts, and the impact they have on the environment. 

	2. Practice is informed by critical reflection
	Theme indicators include:
All educators regularly reflect on opportunities to support children’s environmental awareness and responsibility.

We can see how in this instance educators reflected on the spot to implement learning about locusts to support children’s environment awareness. 

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
The service’s approach to environmentally sustainable practice and support of environmental responsibility: 

· reflects the unique geographical, cultural and community context of the service

· welcomes, respects and draws on the voices, priorities and strengths of the children and families at the service

In this example we learn that aphids etc are destroying plants in the veggie garden, something particular to the service’s geographical context. We also see how educators welcome, respect and draw on Asha’s comments about the locust plague to implement relevant learning activities. 


