
How long do children 
spend with us?
We don’t spend 
much time with the children
to get a true picture.



A child coming 1 day 
a week spends 4% 
of their year with 
us at the centre.



A child coming 2 days 
a week spends 8% 
of their year with 
us at the centre.



A child coming 
3 days a week 
spends 12% 
of their year with 
us at the centre.



A child coming 5 days 
a week spends 21% 
of their year with 
us at the centre.



From the 
EYLF



Belonging, being and becoming 
are integral parts of identity.
Children learn about themselves 
and construct their own identity 
within the context of their 
families and communities. 



This includes their relationships 
with people, places and things 
and the actions and responses 
of others. Identity is not fixed. It 
is shaped by experiences.



Step 1.
Family input



Who said families don’t have time to be involved?
CSIRO Care Black Mountain
E.C.C. ACT.
Toddlers’ Room One child
lives on a farm and had 3
lambs born on the weekend.
They brought in some wool
They dyed the wool and
made collages.
A child without saying
anything, brought the book
"Where is the Green Sheep"
off the book shelf and took it
to the educator who was
helping glue the fleece to
the paper.



Step 2.
Display their
input and the program





Now it was time to get the families
involved in our journey by asking them 
to nominate themselves to draw a 
page from this popular book. Our 
request was met with positive reactions 
and soon the room was filling up 
with the Red Sheep, Bath Sheep, 
Band Sheep and of course the missing 
Green sheep etc. We were told that 
whole families were involved in the 
art works including siblings 
and Grandparents.



As you can see, the response has been amazing! Who would've thought our
families were so artistic!? Who knows where this will travel in the coming
weeks, only time will tell.





Step 3.
Grow and extend with the
children



Weeks went by with our sheep story growing into 
the amazing journey that it was. Children were
bringing in toys relating to sheep in some way 
(i.e. a farmer) and sharing it with the class at news
time. Wool that had just been shorn, from the 
same family that had the baby lambs, was brought 
in for news along with stories of farms being visited 
on the weekends. Other books about sheep were
found or bought and were soon present in our 
daily group times.



We decided it was time 
for the children to see 
some shearing in action. 
Into the office we went 
and thanks to YouTube 
we were able to watch 
the real deal on the 
computer.

This introduced 
the children to different 
media and all were 
very excited about seeing 
something 
on the computer



What do we do with wool?
Family Input. The family who lived on the farm 
started sheering the sheep and shared this 
with the room. Now it’s time to sheer our
sheep

Learning Outcome 2.4 Children become
socially responsible and show respect for
the environment
The children investigate new ideas
through play experiences to understand
our sheep and land.



Step 4.
Assess for learning - not 
the weather



What can we do with our wool?



If sheep get their wool cut should we get our hair cut?
A staff
member at the
centre was an 
apprentice hair
dresser, the
permission
note went up
and all the
children in the
toddler’s room
had their
hair cut just
like the sheep.



Our sheep journey never really had an end. 

That is the beauty of children. Their imaginations never

stop working and our wonderful families 

never cease to be involved in their child’s learning.



Element 1.1.2 The program 
sometimes draws upon 
children's current knowledge, 
ideas, culture, abilities and 
interests.



Working Towards

The program sometimes draws upon children's 
current knowledge, ideas, culture, abilities and 
interests.   



Meeting

Each child's current knowledge, ideas, 
culture, abilities and interests are the 
foundation of the program.  





Exceeding

Each child's current knowledge, ideas, 
culture, abilities and interests are 
consistently incorporated and actively drive 
all aspects of the program.



 Assessors will, for example:
1.Observe
that the service's practices reflect:
the uniqueness of the community in which the 
service is located
the experiences of the people at the service
different approaches to and priorities for 
children's learning, development anare.







Grandparent input. 

From the EYLF

“develop their social 
and cultural heritage 
through engagement 
with Elders and 
community members”











It’s a day
book in
reverse.
Display first
then into book 



Families read 
the walls 
because it 
comes from 
their life.







Family input - we
show exactly how
we use it in the
rooms, back up
with a curriculum 
planning sheet
and group and individual
learning stories.







Yes yes yes.
What’s the
learning?

Family input is the beginning of 
interesting things to come... 
Where does wind come from??? 



End of the
week. 
Babies 
room wall





















5 steps
to EYLF









Computers don’t 
enhance

your teaching.





Look and assess 
Monday to build 
Tuesday, Tuesday 
to build Wednesday 
cont...









What does a 
Reggio Emilia 
centre look like?













Most children
develop with 
no problems.
A very hard figure to find



Figures range from:
4% to 12% of children 
have a confirmed 
disability or need 
additional support.



Therefore 88 - 96% of
developmental 
checklists are a waste 
of time. 



NSW 
Department
of Education 
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Englishnd LK-6ing Early Stage 1

known adults in informal
situations and structured
activities dealing briefly with
familiar topics.

TES1.2
Demonstrates basic skills of
classroom and group
interaction, makes brief oral
presentations and listens with
reasonable attentiveness.

different kinds of spoken texts
and shows emerging
awareness of school purposes
and expectations for using
spoken language.

Context
In previous lessons, the class has discussed
the sorts of questions to ask after an oral
presentation. Here, Melanie has brought in a
wall-hanging to show other students as part
of the class news session.

Melanie: Good morning, everyone.
Class: Good morning, Melanie.
Melanie: (Holding a badge wall-hanging) Well ... um ... Mum made this. I hang it in my bedroom

near my bed. (lengthy pause)
Teacher: What a great idea. Who collected all the badges?
Melanie: Well ... um ... Mum started collecting them. (points to badges) That one comes from the

Cancer Council. That one comes from the Dubbo Zoo and that one’ s from the Dubbo
Gaol.

Teacher: Which one is your favourite?
Melanie: That one from the Dubbo Zoo. And I’ve got Pete and Penny on this one. (looks at the

class) Any questions?
Brighdin: Where does that yellow one come from?
Melanie: From Aunty Susan, I think ... but when you put it in the fridge, it changes colour .
Teacher: Thank you, Melanie.

TES1.1 recounts a personal or shared experience

TES1.1 presents news to class

TES1.1 understands simple procedures, eg routine
predictable classroom instructions

TES1.2 stays on topic and asks and responds to
questions when discussing shared experien
with teacher and peers

TES1.2 responds to simple questions

TES1.2 provides answers to questions

TES1.2 uses correct word order when asking
questions or making statements

TES1.2 uses relevant questions to ask for specific
information

TES1.2 presents news items so they can be heard
understood, and with some composure

TES1.2 listens while others present news and asks
relevant questions

TES1.3 demonstrates recognition that there are
different spoken texts, egT his is a
conversation’, ‘This is our news’

TES1.3 greets people differently according to the
relationship

TES1.3 recognises different oral contexts such as
morning news, assembly, group work, teach
talk

Where to from here?
Develop a news planning chart with the students, with a framework of ‘who, what, when, where and why’  questions. Encourage
students to refer to the chart when asking questions during news.

12

Talking a isten
Outcomes
TES1.1
Communicates with peers and Recognises that there are

TES1.3
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Englishnd LK-6ing Early Stage 1
Outcomes
TES1.1
Communicates with peers and 
known adults in informal 
situations and structured 
activities dealing briefly with 
familiar topics.

TES1.2
Demonstrates basic skills of 
classroom and group 
interaction, makes brief oral 
presentations and listens with 
reasonable attentiveness.

TES1.3
Recognises that there are 
different kinds of spoken texts 
and shows emerging 
awareness of school purposes 
and expectations for using 
spoken language.

Context

In previous lessons, the class has discussed 
the sorts of questions to ask after an oral 
presentation. Here, Melanie has brought in a 
wall-hanging to show other students as part 
of the class news session.

Melanie: Good morning, everyone.
Class: Good morning, Melanie.
Melanie: (Holding a badge wall-hanging) Well ... um ... Mum made this. I hang it in my bedroom

near my bed. (lengthy pause)
Teacher: What a great idea. Who collected all the badges?
Melanie: Well ... um ... Mum started collecting them. (points to badges) That one comes from the

Cancer Council. That one comes from the Dubbo Zoo and that one’s from the Dubbo
Gaol.

Talking a isten



TES1.1 recounts a personal or shared experience

TES1.1 presents news to class

TES1.1 understands simple procedures, eg routine
predictable classroom instructions

TES1.2 stays on topic and asks and responds to
questions when discussing shared experien
with teacher and peers

TES1.2 responds to simple questions

TES1.2 provides answers to questions

TES1.2 uses correct word order when asking
questions or making statements

TES1.2 uses relevant questions to ask for specific
information

TES1.2 presents news items so they can be heard
understood, and with some composure

TES1.2 listens while others present news and asks
relevant questions

TES1.3 demonstrates recognition that there are
different spoken texts, egT his is a
conversation’, ‘This is our news’

TES1.3 greets people differently according to the
relationship

TES1.3 recognises different oral contexts such as
morning news, assembly, group work, teach
talk

Where to from here?
Develop a news planning chart with the students, with a framework of ‘who, what, when, where and why’ questions. Encourage
students to refer to the chart when asking questions during news.

12
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Step 4.
Assess for learning - not 
the weather



Don’t over think it and 
write because you 
think you need more. 





From the EYLF
Assessment for learning
Assessment for children's learning refers to the 
process of gathering and analysing information 
as evidence about what children know, 
can do and understand

















1935 indoor/outdoor













THE ANIMAL PARTY 18/2/2011
An educator 

joined them a 
short time 
later and 

they shared 
that the 

animals were 
having a 

party for the 
lion, he is 
turning 10

Children are 
effective 

communicators
. 

Shae then shared 
with the educator 

that “one day my dad 
and me had cake at 

home, it was a 
pirate one.”

William had then 
joined the 

experience and add ed 
“we have lemon cake 

at home you put 
yoghurt on top of 

it.”
Children adapt what they have 



Let’s use shapes to make …… 18/2/2011 Throughexploringwith the blocks we 
discoveredthat 2 semi circle blocks 
joined together make a circle “wow” the 
educator questionedI  w“ onder what 
other shapes we can make by joining 
blocks together”

This creation proved to be 
“open tointerpretationwith 
children all seeing it as 
something different, 
WILLIAM: “it’s a circle” 
HANNAH: “It’s a pizza” 
AVISHI (yells) “HAPPY   

BIRTHDAY”

Using processes 
including problem 
solving, inquiry and 
experimentationwe 
discovered that 2 
triangles make a square 
(or diamond if turned on 
the side) 



WE NEED YOUR 
HELP

There has been lots of discussion 
about cakes and parties in the room 

today we would love to see some 
party/cake photos we could use to 

prompt some more discussions. 
You could bring one in next week or simply email it straight from your computer to the office. 



  

nces.

Role play and family input and HAPPY BIRTHDAY23/2/2011
FAMILY 

Using a cake prop small groups of 
children gathered around to sing happy 
birthday showing children 
Adapting what they  have leanrt is 
socially appropriate into dramatic play. 
The children discussed their own 
birthday parties and cakes that had been 
made for them. 

Extension of children’s learning

Miss Becca then read  to us 
“Spot bakes a cake in order to 
further our understanding and 

ideas on the subject.

Juliana has also bo ught in
cupcakes for her b irthday 
today which was a great 
addition to the days experie

Tayla: I’m blowing out the candles
Juliana “I’m helping

Scarlett then “cut the cake”   before 
distributing it to her  peers “here go”.   

Children develop a sense of belonging to 
groups and communities and an 

understanding of reciprocalrights and 
responsibilities.

Tayla had a birthday party 
on the weekend which a 
few children from the 
centre attended, which in 
combination with her 
weekend sheet promoted 
lots of discussions about 
parties and birthdays. 



 some birthday photos emailed in by some 
al of themgathered asking questions and 
ed on the table for the children to look at and 
ss.
hips with families.
nd contribute to their world. 

WOW….. Look at the pretty pictures……
When Miss Sheryn bought into the room
parents thechildren wereintrigued, sever

making comment. The pictures were plac
discu

Promoting partners
2.Children areconnected to a

5.2 Children engage with a range of texts and gain 
meaning from these tesx.t 

Initially the conversations were a critique of the 
pictures why we likedp articular one. Th e children 
then began to recall there own past experieansc es

they began to describe their own birthday cakes. We 
discussed if you made cakes or if the ones “from the 

shop are better”. Overall it was concluded that “home 
cakes” were bes“tc ause they can be any colour you 

like”



Sand Castles, cakes and Kitchens 25/2/2011

The outdoor home corner furniture was 
used in the sandpit today. Here Alex 
decided that he would fill a bowl with 
sand to create “A pie” which then “as 
to be cooked for a long long time” and 
placed “into the oven where the fire is 
to cook” 
5.3 Children express ideas and make 
meaning with a range of med’ ias. 



5. Children are effective communicators: 
Dylan: I am making a big cake, it’s a mud cake it 

 will be the biggest cake it is a mountain one. 
Hayden “look I make a cup of tea, it have milk” 
Hannah “a cup of tea” 
Erin “Do you like this? It is  custard”. 





 

 

 

 

 

 

 

 

As the morning progressed the 
conversations about where and 
why we have cakes continued. 
Avishi Maya and Hannah were 
making “an ice-cream one” and 
after discussion it was decided 
that it must be Miss Sheryn’s 

Birthday.
4.4 children resource their own 

learning through connecting with 
people place technologies natural 

and processed materials. 



Miss Sheryn extended our thinking by 
asking us if we know how to make a real 

cake? What do you think goes in it, why do 
you think the tastes so yummy. This is 

something we will look into.



 
 
 
 
 

 

Cakes in the sandpit 28/2/2011 
During indoor/outdoor play Shae, Tom, Hayden and Zac 
were cooking cakes. 
Hayden “I am making a birthday cake for Lucas”
Tom “I am making a cake for Lucas t”oo
The children used the wet sand and bucket to create their 
sand cakes. 
Shae “these are the candles” he then pointed to the leaves 
on top of the cake. 
Zac “this looks yummy”. 

4.3 Children transfer and adapt what they have learned 
from one context to another.



Step 4.
Assess for learning - not the 
weather



Group Discussion 1/3/2011 
Today during group time Miss Imogen and the children furthered their interest into birthday 
celebrations. Miss Imogen read the children the series of “Look, there is a hippopotamus on the roof 
eating cake” which was then followed with a discussion of what do we need to make a cake? And 
how do we bake a cake?

Butter (L.B) Eggs (R.C and T.S) 1. Mix it 

What do we need 
to make a cake? Vanilla (L.B)

How do we 
bake a cake?

-Spoon (T.S)
-mixer (C.W)

-whisk (R.C)

2. Put it into a tray (A.R)
Flour (C.H) Milk (H.B) 3. Oven (everyone)

4. Then we put icing on and decorate it (T.S)

 



Let's makeour own REAL cake 4/ 3 /2011
Today we took a packet cake mix from the kitchen and decided we would make our very own 

Yummy cake. 

Miss Sheryn 
extended our 
vocabulary by 
explaining to us 
what sache t, well 
and combine mean

We furthered our 
understandings of 
measurement and 
quantities as  we  added 
the ingredients. 

We read the 
instructions 
carefully and 
followed them one 
by one Maya 
expressed “if 
don’t read the 
back you wont get 
a cake” 

Everybody had a turn to mix the cake we counted to five 
for each persons turn to make sure we all got a “fair turn” 



Miss Sheryn 
extended our 
vocabulary by 
explaining to us 
what sachet, well 
and combine mean



We furthered our 
understandings of 
measurement and 
quantities as we added 
the ingredients. 



The best part of making a cake is that later 
you get to EAT IT!!!!!! 

These ideas will be explored further on Wednesday when we 
walk to the shops and make cakes from scratch. 

We wonder if anyone will bake on the Weekend???  



I wonder what we could make out of playdough……. 8/3/2011

A great big cake
Cupcakes
Lets make candles… 

LO 2.4- the children are exoprl ing new ideas through play experien.ces
LO 3.1Children work cooperatively and collaboratively together 

Children recognise the contributions they have made to shared projects and experiences  
LO3.2- Children are able to use their sensory capabilities to explore and respond to their                 

environment. 
LO4.1- Children follow and extend their own interests with enthusiasm, curiosity and concentration. 



We have had a day full of cake making and excitement: 
At the morning tea table we looked at some various cake tins to help us to decide what kind of 
cake we would like to make. It was decided "a big one with cream and lots of cupcakes. 
Then we went into the office and watched a YOUTUBE video of "how to bake a cake" the cake 
looked so yummy this bred lots of excitements and discussion. We talked about road safety and 
careful walking while we were on our special trip. 
Next came our shopping list, we each selected a picture out of a basket which told use which 
ingredients we were in charge of buying. We had to take care of our paper and carry it ALL 
THE WAY to the shops. 
While inside the shop we could barely contain our excitement!!! We were very clever moving 
around the shop and finding everything we needed. We even all had our very own $2.00 coin to 
pay for our items. 
Once we got back to the centre we split up into smaller groups and all had a turn to measure, 
count and stir the cake mix. 
AFTERNOON WAS ESPECIALLY YUMMY TODAY!!!!! 





 







ON THE WAY TO THE SHOPS
Lots of family members came to help 

us…….. 

Alex’s Mum Nicole 
Lachlan’s Mum Libby 

Lukas’Aunty Brooke Juliana’s Mum Jyoti



We start with 
children and grow 
with family input



We thought it was very exciting that Miss Sheryn gave us each a wrist band with Witonga 
crescent and the phone number on it. We discussed that this was “in case we got lost” 



As we walked we discussed who drives this way to school, where we live, the kind of shoes that are best for 
walking, birthday parties and various other child initiated topics

The learning Link……
LO1.1 children feel safe secure and supported. 
Lo4.1 Children develop dispositions for learning such as curiosity, cooperation, 
confidence, creativity, commitment, enthusiasm, persistence, imagination and 
reflexivity. 
LO4.3 children transfer and adapt what they have learnt from one ontext to the next. c 
LO5.1 children interact verbally and non verbally with others for a range of purposes. 



AT THE SHOPSAND BAKING

We each had to find the items on our list and 
pay the lady at the register. 



NOW FOR THE FUN PART LET'S MAKE A CAKE (or three)
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