THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 4 22 February 2021 to 26 February 2021 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA 1 Educational program and practice
	Strengths

	Our families often comment on the way educators pick up on their child’s interests and abilities and implement activities and learning around these which promote real life skills and learning. This is possible because a strong commitment to meaningful, regular engagement with families, and they share relevant information with educators about their daily lives. For example, we have a dad who’s a mechanic and he and the child both love hotted up cars. A large part of their culture is ‘Summernats’ and burnouts, and therefore the child is very interested in things like motor racing and anything to do with cars. We’ve been on excursions to Dad’s workplace, explored the difference between Formula One motor racing and other types of racing, while also concluding some learning about car safety and responsible driving! (See learning stories January 2021 Tiger’s room/group.) 

Educators can explain how these curriculum decision connect to our service philosophy which mentions keeping children safe and meeting families’ needs, and with many of the Learning Outcomes in the MTOP.

 


	Element 1.1.2
	Child-centred
Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program.


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.1.2

	Educators do not always pick up on children’s ideas for the program.
	Children’s ideas are always considered and implemented where possible.
	H


	Step 1 EL to spend time with each room/group and help educators identify opportunities to act on children’s ideas. 
Step 2 EL and educators to evaluate progress
Step 3 EL to consider alternative training if required. 

	We’ve analysed the 3 exceeding themes in relation to the element and have identified the following outcome as a summary. All educators work collaboratively with the educational leader, and regularly engage with families and the community, to consistently develop and implement a purposeful and responsive educational program that reflects and builds on the knowledge, strengths, ideas, culture, abilities and interests of each child. All educators regularly reflect on how these characteristics have evolved for each child, and use this understanding to develop the educational program.

	Mid February 2020

	22_2_21 EL visited Cubs room/group and picked up on children’s request to continue with an activity  ie children wanted to continue their construction rather than stop and start the next planned activity. The EL helped educators understand how meeting this request was acknowledging children’s ideas and supporting a child-centred curriculum.  


Summary of Exceeding Themes Standard 1.1 Program
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
 The observed and discussed approach to curriculum decision-making consistently: 

· aligns with the service philosophy 

· demonstrates a strong commitment to the principles and practices of the approved learning framework/s.
Educators can explain how the curriculum decision connect to our service philosophy which mentions keeping children safe and meeting families’ needs, and with many of the Learning Outcomes in MTOP including Outcomes 1.1, 1.3, 2.1, 3.1. 4.1 and 5.1.



	2. Practice is informed by critical reflection
	Theme indicators include:
 The service’s approach to curriculum decision-making is informed by current recognised guidance.
We can see an example of the way educators make decisions which ensure the curriculum is child-centred and based on children’s knowledge, strengths, culture, abilities, interests and idea as provided in the guiding indicators for the EYLF and the NQF guidance for Element 1.1.2. 


	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
The service’s approach to curriculum decision-making: 

· welcomes, respects and draws on the voices, priorities and strengths of the children and families at the service

· reflects a strong commitment to meaningful, regular engagement with families and the community to promote strong connections between each child’s various learning environments.
This is an example of curriculum decision making which respects families’ wishes for interesting, relevant, real life learning. It also illustrates how this is possible through meaningful engagement with families. 



