THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 13 10 May 2021 to 14 May 2021 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for QA 1 Educational program and practice 

	Strengths

	Cubs
We have a board where children can record their ideas for fun activities. One of these was a ‘colour run.’ Messy play is a regular part of our curriculum, as the children love it and it provides many opportunities for collaborative, open-ended learning. Educators sourced some chalk and white T-shirts from K-Mart, and this afternoon  Alex initiated the activity by getting these items out and commenting that we needed to turn the chalk into powder. Haley  modelled inquiry processes and used open-ended questions to help children consider the best method for breaking up the chalk. (LO: 4.1). “How hard is the chalk? What tools could we use? How fine do we need the chalk powder to be? Harper suggested using a hammer and McKenna said educators could run over the chalk in their car.  (LO: 4.1)  “Do you think there’s anything in our kitchens we could use?” asked Haley.  “Sharp knife” said Kaden. “A blender” suggested Harper. Luckily, Haley and Georgie had thought ahead and produced a couple of old blenders which the children used in a trial and error way to powderise the chalk. Alex then organised groups of runners and the children had great fun as they were hit with plastic bags containing different coloured chalk powders while running.  Amongst the laughter children compared the colours and patterns on their T-shirts, and hypothesised about the differences eg “I was hit hard.” I ran slowly so I got all the colours.”
Although messy, it was super fun and also so rewarding to watch the joy in the children’s eyes as they used their dispositions to explore and respond to their world. (LO: 3.2) Educators later reflected on the way these type of activities were examples of the socio-cultural theorists like Vygotsky and Fleer whose key ideas include ‘learning is scaffolded by adults and peers’ and ‘children contribute to their own learning.’ 


	Element 1.2.2
	Responsive teaching and scaffolding 
Educators respond to children’s ideas and play and extend children’s learning through open-ended questions, interactions and feedback.  


Improvement plan (identified through assessment against NQS indicators)
	Element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.2.2

	Educators need to improve responsive to inappropriate touching behaviours.
	Children understand socially acceptable behaviour and privacy issues related to touching others.
	H


	Step 1 EL discusses the Traffic Light Guide to Sexual Behaviours with educators.
Step 2  EL and educators respond to children’s inappropriate behaviour and scaffold learning 
Step 3 EL and educators review learning outcomes and implement further /ongoing learning if required.
	We’ve analysed the 3 exceeding themes in relation to the element and have identified the following outcome as a summary. All educators consistently and respectfully respond to each child’s ideas and play, for example through open-ended questions and feedback, to extend each child’s participation, learning and development. All educators consistently draw on families’ or communities’ understanding of each child’s strengths, ideas, culture and interests to extend their learning and development, and regularly reflect, individually and with each other, on their educational practice.
	Ongoing

	11_5_21 The EL discussed the Traffic Light Guide to Sexual Behaviours with educators. They reflected together and agreed the behaviour was ‘green’ but socially unacceptable and children needed to learn:

· to keep our hands to ourselves and not touch other people on the penis or vagina

· to give our friends privacy when they go to the toilet

· not to look in our friends’ undies or under their dresses 

· to say “stop, you are not allowed to touch me there”

· to get a teacher immediately if someone tries to touch us in the above ways
· about socially acceptable touching.
Educators agreed to implement lesson plans with the EL’s help and to ask families in writing to assist.


Summary of Exceeding Themes Standard 1.2 Practice
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
All educators are consistently deliberate, purposeful and thoughtful in all of their decisions and actions that impact on children’s learning and development. 

Examples of educators’ deliberate, purposeful and thoughtful decisions and actions include:
· implementing a board where children can record their ideas for activities
· modelling inquiry processes and using open-ended questions
· sourcing old blenders in preparation for the activity 

	2. Practice is informed by critical reflection
	Theme indicators include:
All educators and the educational leader regularly reflect, individually and with each other on theoretical and philosophical influences on their practice, including the theoretical perspectives identified in the approved learning framework/s
We can see how educators reflected on socio-cultural theorists like Vygotsky and Fleer.

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
All educators draw inspiration from the unique geographical, cultural and community context of the service to facilitate and extend on children’s learning and development.
The unique cultural context in this instance is educators’ particular commitment to regular messy, collaborative, open-ended play. 


