THIS IS AN EXAMPLE. COMPLETE  YOUR QIP TEMPLATE LIKE THIS USING YOUR OWN STRENGTHS AND IMPROVEMENTS.
This example uses Exceeding Indicators. You can use same technique using Meeting Indicators for a Meeting rating if you wish.
Week 7 14 March 2022 to 18 March 2022 - QIP Suggestions - complete and copy this into your QIP
Key improvements sought for Standard 1.1 Program 
	Strengths

	Following our weekly professional development, educators understood how well they planned and implemented a child-centred program. For example, Saxon said he’d heard about 3D printing – you could print arms, legs, even houses. Educators listened to Saxon and then connected with a local robotics club to organise a visit from a couple of members. Our visitors brought a 3D printer with them, explained how 3D printing works, answered children’s questions and 3D printed a little rabbit! The members offered to visit again and print other 3D items. Educators gratefully accepted, reflecting that a 3D printer was probably not an option for many children’s families.  
NSW SAT (486 words)

Following our weekly PD, educators understood they implemented a strong child-centred program eg Saxon mentioned 3D printing – you could print arms, legs, even houses. Educators connected with a local robotics club to organise a visit. Our visitors brought a 3D printer with them, explained how it works, answered children’s questions & printed a small rabbit! They offered to visit again. Educators accepted, reflecting that a 3D printer was probably not an option for many families.  


	Element 1.1.2
	Child-centred
Each child’s current knowledge, strengths, ideas, culture, abilities and interests are the foundation of the program. 


Improvement plan (identified through assessment against NQS indicators)
	Standard/
element
	Issue identified during self-assessment
	What outcome or goal do we seek?
	Priority (L/M/H)
	How will we get this outcome? (Steps)
	Success measure
	By when?
	Progress notes

	1.1.2

	Educators not really listening to children’s ideas and feedback eg about participating in activities which help the group they’re a part of. 
	Educators act on children’s ideas and feedback – and understand the value of learning life skills. 
	H


	Step 1 EL and educators’ discuss and reflect on educators’’ assumptions and responsiveness to children’s ideas and feedback
Step 2  EL supports educators to change practice
Step 3 EL and educators reflect on effectiveness of changes and make further changes if needed.

	We’ve analysed the 3 exceeding themes in relation to the Standard and have identified the following outcome as a summary. All educators work collaboratively with the educational leader, and regularly engage with families and the community, to consistently develop and implement a purposeful and responsive educational program that reflects and builds on the knowledge, strengths, ideas, culture, abilities and interests of each child. All educators regularly reflect on how these characteristics have evolved for each child, and use this understanding to develop the educational program.

.
	Ongoing

	15_3_22 The EL and educators discussed and reflected on some educators’ assumptions that engaging children in cleaning activities was not promoting any of the EYLF/MTOP learning outcomes. 

16_3_22 This led to educators understanding these activities were valuable, reflected a child-centred approach where children voiced their willingness to participate, and met learning outcomes like 3.2. Educators are now happy to involve children in activities which promote life skills and contribute to the wellbeing of the group. 




Summary of Exceeding Themes Standard 1.1 Program – The educational program enhances each child’s learning and development.
	
	

	Exceeding themes
	

	1. Practice is embedded in service operations
	Theme indicators include:
All educators work collaboratively with the educational leader to consistently develop and implement a purposeful and responsive educational program that reflects and builds on the knowledge, strengths, ideas, culture, abilities and interests of each child.

The observed and discussed approach to curriculum decision-making consistently demonstrates a strong commitment to the principles and practices of the approved learning framework/s.
We see educators’ responding to a child’s interest and understanding (and that of many of the other children). This also shows a commitment to the EYLF/MTOP principle ‘high expectations and equity’ and practices ‘responsiveness to children and intentional teaching.’


	2. Practice is informed by critical reflection
	Theme indicators include:
All educators, the educational leader and co-ordinators regularly reflect, individually and with each other on social justice and equity implications of curriculum decisions to ensure that the program considers the circumstances and rights of every child at the service

This example shows educators reflecting on the social justice and equity implications of providing access to 3D printers at the Service.

	3. Practice is shaped by meaningful engagement with families, and/or community
	Theme indicators include:
All educators actively seek out the voices, perspectives, and views of children throughout the day, and draw on this input to develop a child-centred educational program and enhance children’s learning and development.
We can see how educators were attuned to Saxon’s comments and planned an activity to extend his interest and understanding (and that of many of the other children) in 3D printing.


